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The Population Council conducts research to address critical health and
development issues. These issues range from stopping the spread of HIV to
improving reproductive health and ensuring that young people have a full
and productive life. Through our research efforts, we design, implement and
evaluate programs for adolescent girls in developing countries, with a special
focus on Africa, Asia and Latin America.

Over the past decade, the Council’s research shows that adolescent girls liv-
ing in contexts of poverty and isolation, such as the rural areas of Guatemala,
tend to leave school around age 12 (Hallman, Peracca, Catino, & Ruiz, 2006).
Lack of money and household duties are frequently mentioned as principal
constraints by females between ages 13 to 24 years who are not studying.
Most families in these settings expect that young girls marry or have children
to become productive in the community. Together with child early forced
unions and marriage and unintended pregnancies, girls face migration, human
trafficking and gender based violence.

Based on the evidence generated through research, the Population Council
designed a program for adolescent girls in Guatemala’s rural indigenous com-
munities called Abriendo Oportunidades® (AO). The AO program creates safe
spaces for girls at the community level and reaches adolescent girls with an
asset-based curriculum implemented by a community mentor- a young wom-
an from the community that serves as an alternative role model for girls. The
program has been running for twelve years, and has reached close to 8,000
adolescent girls in 150 communities.

This program is community based, and starts off by an arrangement made
with the local leaders who agree to guarantee support for participating girls
and adolescents as well as the mentors. After acquiring the community’s
support, the girl rooster is conducted through a community mapping process,
in order to identify all the girls aged 8 to 18 in the community and identify the
venue where the safe space will be set up for participants to meet on a week-
ly basis. Afterwards al identified girls and adolescents are invited to enroll in

Abriendo Oportunidades® and participate in weekly sessions held in the safe
space. These meetings are organized and led by the community mentors,
who are periodically trained by the Population Council through the mentor
training component.

This guide follows three approaches: 1) Human Rights, 2) Gender, and 3)
Cultural Relevance. Through the exploration of eight domains, girls and ado-
lescent develop their knowledge, abilities and attitudes. Abriendo Oportuni-
dades® proposes six modules, organized in quarters, in order to achieve the 18
months defined by the Council as the minimum dose of exposure to the AO
program needed to achieve specific outcomes.

More than a decade of work in Guatemala demonstrates that girls who par-
ticipate in the AO program stay longer in school, overcome fear to participate
in community activities, increase their self-esteem, learn new skills, and widen
their local network of friends and role-models. Approaching all members in
the community has proven to motivate communities to support girls and ado-
lescents by investing in their education and believing in their life goals. When
participating in the AO program, girls and families are healthier and happier.



In 2004, the Population Council in Guatemala launched the ‘Abriendo
Oportunidades’ Program with the purpose of supporting indigenous girls in
reaching their maximum potential to overcome the cycle of poverty (Catino,
Colom, & Ruiz, 2011). During these 12 years, the program compiled many valu-
able lessons, many times from young mentors working directly with girls and
adolescents. Constant dialogue amongst the Council’s team led to the current
version of the curriculum guide. This guide desinged with the assets-building
approach that prevents gender-based violence, promotes human rights and
integrates comprehensive sexuality education.

This is the third version of the AO curriculum. The first two versions focused
mainly on reproductive health, nutrition, hygiene, communication skills, and
financial education. Several of the initial topics, as well as some activities from
these previous versions, are still included in the current version. The previous
volumes of the guide divided content into two age groups: 8 to 12 and 13 to
17. However, implementation experiences made evident the need to include
new topics and establish new cross-cutting approaches to strenghten the
methodology.

The Council’s mentoring team together with the education specialist and pro-
gram officer reviewed the guide through a participatory approach with the
purpose of adapting objectives, content and activities to the context of rural
indigenous adolescent girls in Guatemala. As a result, Gender, Human Rights
and Cultural Relevance were set as underlying approaches, new topics, such
as financial education were introduced, violence prevention and sexual rights
were enhanced and an easy to follow four step methodology was designed to
foster mentoring skills.

In order to introduce mentors in the use of the guide and its’ methodology
the Mentor Training Component was designed. This component ensured that
mentors went through a formative process to enhance their own knowledge
and abilities, based on participatory methods that went beyond guide ses-
sions in a series of combined of activities that include: study trainings, month-
ly meetings and an appreciation guide mentors. This process lasts a bit more
that the 18 months required to implement the guide and intends for progres-
sive autonomy of mentors.

The guide was designed as a tool to foster reflection and dialogue, sisterhood
and critical thinking among adolescent girls. Therefore, we promote it as a
valuable tool for programs that seek to integrate comprehensive sexuality
education and the prevention of violence to their approach.



EDUCATION FROM THE HUMAN RIGHTS AND GENDER
PERSPECTIVES

The AO curriculum guide is based on the following Human Rights and Gender
based principles:

o Every girl and adolescent is a citizen.

¢ Human rights are minimum life conditions everyone should access and
enjoy in order to lead full productive lives.

¢ Guatemalan state guarantees human rights universally.

* Violence, in any form, is unacceptable. It has a negative impact on girls,
adolescents, their families and community. It can and should be prevent-
ed and eliminated.

¢ |tis possible to overcome the disadvantaged conditions in which girls,
adolescents and women live in, this is a shared responsibility between
individuals, families and communities.

¢ Access to education, nutrition, health, social network and other resources
strengthens girls’ adolescents’ and women’s autonomy improving their
lives as well as the lives of their families and communities.

*« Girls and adolescents are capable and entitled to participate as leaders in
their families and communities.

Abriendo Oportunidades® places girls and adolescents at the center of the
program, and bases its educational model on providing quality education
which is the door for the fulfillment of other human rights. This comprehen-
sive approach will result in girls, and adolescents with better self-esteem who
are inspired to participate as active citizens in the fulfillment of their rights.

GIRLS AND ADOLESCENTS IN THE SPOTLIGHT:

All over the world, adolescent girls from indigenous communities face more
disadvantages than their non-indigenous peers and suffer from discrimination
based on a racist, patriarchal, and adult-centric view of the world. The viola-
tion of their human rights through limited educational, nutritional and eco-
nomic opportunities translate to high rates of mortality, forced and early child
marriage/unions, gender based violence and forced migration. In Guatemala
girls face these conditions on a daily basis:

e 81% live in poverty

* Two out of three live in rural areas that lack basic services

e By the age of 17, only 26% are in the school system

e 31% participate in the labor market

e 40% become wives before age 18

*  54% will have a child before age 20

e 25% of all pregnancies correspond to girls between ages 10 and 19

¢ Unicef 2008, Unicef 2009, Hallman et.al. 2007, Sewal-Menon et al., 2012,
ICEFI and UNICEF 2013

In such contexts, the age of transition between childhood and adolescence

is often when girls leave school, become wives and have children. Evidence
shows that indigenous girls living in extreme poverty have the highest drop-
out rates beginning at age 12. Population Council qualitative studies show
that girls and women quote household chores and economic limitations as
the main reasons for school dropout. Because family expectations dictate
that girls should continue developing their skills in the domestic environment,
it doesn’t make sense to invest in their education after puberty (Catino, Hall-
man, Peracca, & Ruiz, 2006). Also, within traditional family valuse, the interac-
tion between adolescents of both sexes represents a growing concern which
limits adolescent girls presence and participation in the education system
(Colom et al.,, 2004).

Abriendo Oportunidades® focuses its efforts around the particular needs of
girls and adolescents, through a safe space platform where they can consol-
idate their social networks and develop key assets. Despite all the evidence,
our research proved that rural indigenous girls have access to few social
programs. (Catino, Colom & Ruiz, 2011). Therefore, we focus on reaching girls
that are left behind both at the national and community levels: migrant, out of
school, in forced marriages or early motherhood.

CASCADING PARTICIPATORY STRUCTURE

Abriendo Oportunidades® promotes a cascade leadership approach at the
community and municipal levels, where girls and adolescents participate in
three different roles and levels:

Girls and Adolescent Girls Groups

Grouped according to their age, girls and adolescents meet weekly with com-
munity mentors for a period of 18 months. They follow a culturally relevant,
rights-based curriculum that builds life skills and assets, including communi-
cation skills, knowledge of their rights, tools to question traditional gender
norms as well as sexual and reproductive rights and health.

Girls are first identified by the girl roster developed through the community
mapping process, after which they are invited to participate in the girl group
through community meetings and home visits. Participation is free and the
only requirement is to be a girl or an adolescent. Gradually, girls expand their
network of friends, learn new topics and develop handcraft skills.

Community Mentors

Mentors are local women ages 18 - 25 with similar background to that of the
girls and adolescents. They are at the center of the Mentor Training Compo-
nent, aiming to ensure their facilitation skills and knowledge. Together with
leading weekly meetings in safe spaces with girls and adolescents, mentors
have an active role in negotiations with local authorities to ensure their sup-
port in providing the safe space. These young women guide and support the
groups of girls and become their role models.



By meeting and building friendships with other mentors, these young women
also strengthen their social skills. In order to support the community mentor
in her own development, she participates in the Mentor training component,
community mapping and advocacy activities.

Monitoring Mentors

The monitoring mentors are young women that started as community men-
tors in their community. The monitoring mentors accompany the community
mentors in their weekly activities to offer feedback and support in monitor-
ing, administrative, advocacy and facilitation issues. They are motivated to
advance their education in order to be able to achieve greater autonomy in
their lives. They also participate in meetings with community leaders to guar-
antee that their support to the program is sustained throughout the imple-
mentation of the program.

Safe Spaces

The program keeps girls and adolescents at the center while also engaging
parents, guardians, and community leaders. By convening through a commu-
nity contract, local leaders commit to support girls and adolescents offering
a local venue in which mentors will lead the sessions. This place becomes a
safe space for participants to meet in every week as it is the time and place
in which girls and adolescents gather, learn, foster a network and develop
sisterhood.

In order to learn in a meaningful way, it is important for girls to have the
opportunity to make mistakes, be authentic and communicate in a profound
manner. To enable this environment, it is critical to promote a feeling of safety
where participants can communicate with each other without being judged.

Overall, a safe space should offer the opportunity to foster sisterhood, al-
lowing girls to relate with each other based on their similar experiences and
generate collective support. The safe space goes beyond the physical layout
of the space, as well as its surroundings and accessibility. It is meant to be the
time and place for girls and adolescents to develop autonomy, leadership, life
skills, life plans and have a healthy social network.

What girls and adolescents value the most!

Evaluations conducted to determine the impact of the Abriendo Oportuni-
dades® program document that girls and adolescents who participate value
their new skills, acquire important knowledge for their daily lives, and establish
life plans. Another outcome observed as a result of participating is a higher
number of girls enrolled in school at the community level, which suggests a
transformation in the cultural norms that reproduce negative gender norms.
Formative research conducted confirms this, as one of the mentors said:

In the past, they [our parents] let my brother go to school because he was
a boy, but they didn’t let me go. But now, | have shown them (I think | have
shown my parents) that | can do it. Because in the past... my father used to

say to me that when | finished sixth grade: “you’re not going to study”, and so
it was that way. But, when this program started, they gave me the opportuni-
ty to study and now | have goals and | want to graduate. - Girl leader, Solola
(Catino et. al. 2011

A participatory exercise collected stories from participating adolescents in
AO. The analysis of these found that participants rank the following four out-
comes as the most valuable for their lives:

1. Increased self-esteem

2. Overcomes fear to participate in public activities

3. Increased number of friends

4. Increased knowledge of sexual health and reproductive health

The following is a proposal of time periods in which participants may show

achievements on these four outcomes.

OUTCOME
INDICATOR

6 months

1year

2 years

Self-esteem

Identifies what she
can do well.
Recognizes her own
strengths.

Values herself

Takes care of her
hygiene and
personal image.
Responds to and
defends herself from

Knows strategies

to strengthen other
women’s self-esteem.
Establishes midterm
and long-term goals

Explains the changes
that her body goes
through.

Correctly names her
body parts.

having sexual
intercouse.

Defends her right to
nutrition.

compared to others. insults. for her life.
Makes her own Writes her life plan.
decisions.
Overcomes Shares her testimony. Defends her own Applies negotiation
fear to partic- | Speaks in public. interests and goals. strategies.
ipate in public | Asks her family for Expresses feelings in Does not allow teasing
activities permission. front of others. or gossip concerning
Unafraid of being peers. Participates in
teased. community activities.
Increase Identifies the groups Develops sisterhood Takes on leadership.
number of she belongs to. and supports other Knows new places.
friends Likes to play with girls. Can communicate
other girls. Relates with with community
Wants to learn new different people. leaders.
things. Is aware of her gender.
Sexual and Can speak about her Knows her sexual and | Makes decisions
reproductive | body without feeling reproductive rights. regarding her body.
health ashamed. Knows the risks of Does not accept vio-

lence against her body
and self as normal.
Knows how to prevent
diseases, infections
and unwanted
pregnancy.




CURRICULUM GUIDE STRUCTURE

The curriculum guide is based on eight subject domains:

1.

“Abriendo Oportunidades”. Participants work on the concept of safe
spaces, women'’s relationships with these safe spaces and the possibility
of preventing violence in the community.

Personal strengthening. Participants reflect on their identity, self-esteem,
social skills and life plan.

Community Outreach. Participants identify their own strengths to serve
and work for the development of their community.

Health. Participants learn about nutrition, women’s health and disease
prevention.

Sexual Health and Reproductive Health. Participants learn detailed infor-
mation regarding menstruation, dating and family planning.

Financial Education. Participants learn to identify their participation in
the economy, resource management and civic responsibility.

Violence prevention. Participants recognize types of violence, get to
know legal codes and develop strategies for violence prevention.

Gender. Participants learn the difference between sex and gender, as
well as ideas and traditions related to gender that affect their access to
opportunities for development.

These domains are weaved into six modules lasting approximately three
months each, to be implemented in 18 months organized as follows:

Year 1

Year 2

Quarter |

Quarter |

Abriendo Oportunidades
Health
Personal strengthening

Abriendo Oportunidades

Health

Sexual Health and Reproductive Health
Gender

Personal strengthening

Quarter I

Quarter Il

Financial Education
Violence Prevention
Personal Strengthening

Financial Education
Violence Prevention
Community Outreach
Gender

Quarter Il

Quarter Il

Sexual and Reproductive Health
Gender
Personal Strengthening

Sexual and Reproductive Health
Personal Strengthening
Community Outreach




TOPIC DELIVERY ACCORDING TO AGE GROUP

Ages to work with

Year

Module

Topic Domain

Topic

m

12

13

14

Abriendo
Oportunidades

Our safe space: getting along with other girls

*

Our safe space: getting along with women

Health

Nutrition and the needs of girls,
adolescent girls and women

Nutrition and a woman’s needs

Personal Strengthening

| know and love myself

| know and value myself

| am valuable for who | am

| have rights that protect me

Human rights value my self-esteem

Financial
Education

| give to receive

| have to choose the best option

My needs: scarcity and my expenses

Economic justice, power and rights

The importance of saving money

Building my life: job options

Personal Strengthening

My family cares about me and can support me

Violence Prevention

| see the nearby dangers

| express myself assertively

| recognize when and where | am in danger

Sexual Health and
Reproductive Health

Girls’ health and our body

Sexual Health and Reproductive Health

What are our sexual organs like?

Changes in our body as we grow

The menstrual cycle

Body changes during puberty and the menstrual cycle

Gender

I am a girl and | can!

What is it like to be a woman? How were we taught to
be women?

My girlfriends and | have a lot in common

Sisterhood: A new way for women to relate with each
other

Personal Strengthening

| respect dignity when | communicate




TOPIC DELIVERY ACCORDING TO AGE GROUP

(CONTINUED)
Ages to work with
Year Module Topic Domain Topic 8 9 10 n 12 13 14
Abriendo Which are the safe spaces in my community? * * * * *
Oportunidades | build safe spaces in my community * *
Eating and Eating Nutritiously are not the same thing * * * * *
Health
Nutrition * *
| can protect my body * * * * *
I\
Sexual Health and Pregnancy, decisions and family planning * *
Reproductive Health Fertility, fertilization and pregnancy * * * * * * *
Sexual and reproductive Rights * * * * *
Personal Strengthening | communicate assertively * * * * *
Gender We are many diverse women working together * *
| save money for my wellbeing | * * * * *
Financial | save money for my wellbeing Il * * * * *
Education Who pays for public services? * *
Financial credit: a matter of responsibility * *
| can make decisions to protect myself * * * * *
2
\Vi Changing violence for respect between men * *
and women
Violence Prevention
In this community, we overcome obstacles * *
Violence prevention: Violence is fought with * *
intelligence, courage and our friends
Facing each other * *
Community Outreach
My community’s needs * *
| make my own decisions * *
Sexual Health and . . R
Reproductive Health Learning about STIs and HIV/AIDS
Family planning * *
Girls’ rights in my community * * * * *
VI My community’s needs * * * * *
I imagine what | can accomplish in my life * * * * *
Community Outreach
My gift to the community * * * * *
I’'m a contribution to development * *
My life plan and my contribution to the community * *




4 STEP METHODOLOGY

Abriendo Oportunidades® makes girls and adolescents look into their own
lives in order to identify the roots of issues that limit their self-development.
Learning beyond content, developing skills and attitudes is possible when
education is based on collaboration among peers learn from each other.

The pedagogical approaches presented by Paulo Freire are the base for the
four step methodology proposed in the Curriculum Guide. Throughout every
session participant share experiences, learn and understand new content and
ventures how her life could be.

Teaching and facilitation strategies include:

¢ Games and dynamics: Offer concrete experiences that encourage
synchronicity and induces into the discussion of certain topics.

¢ Guided discussion: Guides the participants to share their experiences,
knowledge and their points of view.

¢ Study strategies: Read and synthetize information presented in books,
brochures, leaflets and other scientific resources.

* Case study: Participants exercise their ability to analyze and solve real life
situations through solving cases similar to what they have experienced in
their own lives.

. Media analysis: Participants examine the contents and messages
presented in newspapers, advertisements, radio etc.

¢ Safe spaces in community maps: Participants draw maps of their commu-
nity identifying roads they can share with other girls, marking safe places
and unsafe places within the community, and analyzing the difference in
mobilization between girls and boys.

A four step methodology that draws from participants’ experience and prior
knowledge, invites participants to learn and turn new information into atti-
tudes towards self-respect and leadership.

1.  Welcome to our safe space: Mentors and participants greet, take at-
tendance, talk about relevant events in the community or other relevant
issues participants want to comment on.

2. Topic introduction: Through an activity that draws on current life experi-
ence, the mentor induces the participants into the topic, considering how
it is relevant to their lives.

3. Definition and comprehension: Different resources are used to strength-
en participant’s comprehension of key concepts for each topic.

4. Application in daily life: Participants apply what they have learned into
their own lives, making significant decisions and developing attitudes.

USING THIS CURRICULUM GUIDE

To ensure community mentors are able to facilitate and adapt sessions they
must understand the objective of each, key concepts and necessary materials.
These are detailed at the beginning of each session by specifying:

. Session number and name

. Facilitation time

. Participants expected outcomes
. Key concepts

. Required materials

Text Cues

Words in italics

Phrases, words, or questions written in italics suggest what can be said by
mentors to participants.

Example:

Ask the participants:

Which skills stand out from the girl in the story?

Bold words

The words in bold letters describe expected answers to open questions or
key words that indicate participants’ comprehension.

Example:
A skill can be to decide what she wants to do.

Teaching Tip Box: Teaching Tip

Provides practical advice that
improves facilitation.

Warning

It warns when it is necessary to prepare
something prior to the next session.

Materials

i
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‘ABRIENDO OPORTUNIDADES’ PROGRAM
INTEGRATED CURRICULUM GUIDE

MODULE 1
YEAR 1

The first module introduces participants into the program and key issues such
as safe spaces, self-esteem, and human rights.

Group ages 8 to 12

1.1

1.2
1.3
1.4
1.5

Our safe space: getting along with other girls

Nutrition and the needs of a girls, adolescent girls and women
| know and love myself

| am valuable for who | am

| have rights that protect me

Group ages 13 to 17

1.1

1.2
1.3
1.4
1.5

Our safe space: getting along with women
Nutrition and a woman’s needs

| know and value myself

| am valuable for who | am

Human rights value my self-esteem
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8-12-year-olds
only

Our safe space: getting along with other girls

0

OBJECTIVES

By the end of this session, participants

will have:
* Met their group mates.

« Visited the safe space.

* Decided how they will act towards

each other in the safe space.

* Recognized that all girls in the
community are welcomed in
Abriendo Oportunidades®

 Established a plan to get safely to

the safe space.

« |dentified safe spaces in their
community.

MATERIALS

e Community map titled
Abriendo Oportunidades:
Our Safe Space

* Flipchart titled: Girls
learn and care for each
other in the safe space

» Passport p/participant
» Worksheet p/participant
» Markers

» Crayons to draw/
Worksheet “Changes in
my life after ‘Abriendo
Oportunidades’

TIME
2 HOURS

KEY CONCEPTS

Safe space: It is the place and
time where adolescent girls
get together in a secure way,
in order to learn, share and
create a network of friends
that will support them.

Coexistence (getting along):
Relationship between people
based on respect towards
others and themselves. It
fosters friendship in the
group.

1
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Welcome the participants and introduce yourself. Share your name, where you
live, and what’s your role in the Abriendo Oportunidades program. Tell them
how excited you are to work with them. Draw on the map the path you took
to reach the safe space.

Invite each participant to introduce herself in the same way and draw on the
map the path she took to reach the safe space.

Teaching Tip @

If you have a difficult time getting the girls to volunteer to participate
on their own, play the ‘hot potato’ game to see who will be next.

The group sits down in a circle and the players toss an object among

each other while you clap. When you stop clapping, whoever is
holding the object should present herself.

2. Topic intreduction

Organize the participants in groups according to the road they used to get to
the safe space.

Ask the following questions and have them discuss the answers in their
groups:

What things do you like from the route?
What are the dangers in the route?
Which places in the route are safe?

Where can all the girls in the group meet to
come together to the safe space?

Ask one girl from each group to point to the place on the map where
Q they will meet.

Invite the girls to come together in a circle and ask them to
comment on:

When and how have you seen a woman help another woman?

Why is it important to know the other girls who are participating
in Abriendo Oportunidades?

Z.TWMW

Have participants form a circle and explain they will get to know new friends by
following instructions. They must strive to meet as many girls as possible.

1. Wave at five girls that you don’t know and ask for their names.
2. Shake hands with five girls and ask for their names.

3. Touch toes with five girls and ask for their names.

4. Hug five girls and ask for their names.

Q Ask the participants:
How do you feel about meeting new girls?

How does it feel to hug and talk them?

Would you like to get to know them more?

Q Tell the participants:

Every one of us brings something special to our group and we are all
welcome. It is important that our group is a space for us to dream,
make mistakes, learn and achieve our goals.

Place a clean flipchart titled: “Girls learn and care for each other in the safe
space” next to the community map. Ask participants to brainstorm ideas
about how they would like to be treated in this safe space and write the
answers on the flipchart.

Q Then say to the participants:

Now we have our safe space and the ways we can coexist here. The safe space
is a place where we meet with other girls who will become our friends. Here
we can: feel free and not be afraid to talk, feel confident to share and talk
about our lives, learn from our mistakes, and ask whenever we don’t know
something. In this safe space we will have new opportunities, experiences that
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might scare or amaze us. The weekly meetings will be for us to work through
different topics, play games and learn some crafts.

Raise your hand if you feel part of the safe space and will come every week!

Everyone should raise their hand. Repeat until all the girls say they are
participants in the program and they are committed to come to the sessions.

U. Application in daily Lie

Hand out a copy of the passport to participants and let them write their name
and draw their face in the space for the photo.

Q Say to the participants:

There is a passport for each one of you and it’s only for you. It represents that
you belong to Abriendo Oportunidades. In it you will keep track of your atten-
dance at our meetings and you will make a lining to protect it. Do not lose it,
take care of it.

Once they have finished working on their passport, give them the worksheet
“Achievements in my life”. Ask them to draw which achievements they hope
to make by participating in Abriendo Oportunidades. Let some of the girls
share their drawings.

13
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Achievements in My Life
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8-12-year-olds
only

Nutrition and the needs of a girl, adolescent
and a woman

0

OBJECTIVES

By the end of this session, participants
will have:

* Thought about their nutritional
needs.

* Recognized their right to nutrition is
equal to all family members’.

« |dentified strategies to improve their
nutrition at different times in their
lives.

MATERIALS

* An empty bottle with a
picture of a local food
product (corn, banana,
potato...)

* Drawings of eight
members of one family

e Drawings or images of
girls and women with
malnutrition

* A paper heart for each
girl

* Flip chart and markers

TIME
2 HOURS

KEY CONCEPTS

A woman’s body changes a lot
according to what activities she
does, her age and how she cares
for herself. When she is a little
girl, her growth and development
depend on what food she eats.
When her menstruation begins,
she starts to have other special
needs because of the blood loss
and her physical development.
When she is pregnant she needs a
lot of vitamins, minerals, iron and
folic acid. After the breastfeeding
period, when her body feeds her
child, she also has to receive all
nutrients and iron. When a woman
is elderly, she needs special
nutrients to strengthen her bones
and body.

15
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Welcome the participants and take attendance. Tell the participants that
today they are going to play and they need to have eaten well. Ask them to
share what they have eaten or how many times they have eaten throughout
the day so far.

2. Topic intreduction

Q Ask participants to imagine that they are part of an 8 member family
that has only one piece of corn to eat. Ask them to form eight groups
and give each group a picture of one member of the family. In their
groups, they must write why their assigned family member deserves to
eat the only available piece of corn. Give each group half a sheet of the
flipchart with the following sentence written on it and ask them to fill in
the blanks in order to present the member they were assigned.

I am: and | have the right to eat the piece of
corn, because:

Q Ask participants to gather around and put the empty bottle with a pic-
ture of corn on the top in the center. Spin the bottle and when it stops,
ask the group the bottle is pointing at, to share what they wrote on their
flipchart. When all of the groups are done sharing their answers, ask:

Who needs food?

Which group convinced us that their member should have the right to
get food?

How is food distributed amongst family members in this community?
What food is left for the girls?

Teaching Tip @

If the bottle points to the same group twice, move to the next group
SO no group is repeated and all groups have a chance to present.

You can wrap the bottle with corn husks so it resembles a whole corn.

The bottle will spin better on a smooth surface.

Put the pictures of the family members in order according to how food is
distributed in homes in the community. Put the person who starts eating first,
and the last person to get food at the end.

How does this situation affect girls?
When they are the last to eat; they get less food and the less
nutritious food.

How does this situation affect girls?

It causes tiredness, malnutrition, lack of vitamins and problems for working
and studying. They feel less important and less appreciated because they
don’t get the same food as the rest of the family members. Also, not eating
makes it more difficult for them to study and keep their grades up at school.
This makes them feel less capable than boys. They get sick more often.

Show the participants pictures of girls and women with malnutrition and let
them see the pictures. Ask them to brainstorm signs of malnutrition that they
see. Write down their answers on the flipchart.

Q You can ask them:

What changes or symptoms occur to the body when
a person is malnourished?

Weakness, fatigue and weariness
Pale skin and gums
Less hair, colorless hair
Skin and mouth sores
Tongue pain
Excessively thin
Bloated stomach
Frequent illness and diarrhea
Swollen feet, face and hands
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U. Application in daily Lfe

Give each girl a paper heart. Ask them to write their name and one thing that
she likes to do and makes her heart feel happy.

Q Ask for each one of them to present her heart and say:

“I have the need and right to eat well because when my body is well fed and
healthy | like to: ”

17
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1 ] 3) | know and love myself

8-12-year-olds
only

Q © )

OBJECTIVES MATERIALS TIME KEY CONCEPTS
2 HOURS
B)_/ the end of this session, participants * Markers Identity: Self-awareness
will have: « Flipcharts of a person’s features and
« |dentified personal traits that make characteristics that define and

* Recycling material to
make awards

make them different from others.
Identity can be personal or

them unique.

* Named their strengths and strengths

. . * Worksheet collective.
of their fellow participants. orkshee
) ] - Crayons Belonging: The feeling you have
* Recognized that belonging to groups when you are part of a group,
empowers them. because you share traits with

its’ members and as a group are
different from other groups.

Strength: traits a person has that
will help her overcome challenges
and achieve goals in life. No one
can take away a person’s strengths.

18
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Welcome the participants and take attendance. Share something you like
about each participant. Pay special attention to the girls who participate less
or are more reserved.

2. Topic inhoduction

Q Tell the group the following story:

Teaching Tip

You can bring drawings of the
characters to show while telling
the story.

Irma, Elbia, and Olga are good friends
and they go to school together. This
morning, Olga and Elbia were surprised
because Irma didn’t show up. She is
always on time and eager to study. They
knew that without Irma they were not
going to laugh as much and the day was
going to be boring. This first class was
Social Studies and Olga who is very dis-
ciplined thought she would help Irma by
taking notes for her. When she finished
taking notes, Olga had a problem: she
had two sheets of the exact same paper
and she was starting to get confused between hers and Irma’s. That’s when
Elbia, who is very organized, helped her too. She asked Olga for the copies
and saved them throughout the day so they could give them to Irma
organized and completed.

When telling the story, use differ-
ent voices, intonations, gestures
and sounds ... anything that can
make it more interesting and un-
derstandable for the participants.

If you have time, in advance, ask
some volunteers to act out the
story for the rest of the group.

Meanwhile, Irma was in her house feeling extremely ill. Her mother, who was
always busy taking care of all kinds of things, was making her soup and tortillas
for lunch before her aunt came over to take care of her wile Irma’s mother
went to work. They didn’t know what was wrong with Irma, she had a fever,
stomachache and nausea. They knew that if she continued with the symptoms,
they were going to have to take her to the clinic, which was very far away and
they would need transportation.

Irma’s aunt, who was very kind and knew everybody in the village, went to Mr.
Juan’s house and told him about her niece’s situation. Mr. Juan, without hes-
itation, offered to take her to the Health Center in his truck, if necessary. He
was a very caring man, good to have around in emergencies. They exchanged
phone numbers and Irma’s aunt thanked him.

The good thing is, that as the day went by, Irma felt much better and her body
was recovering. She greeted Elbia and Olga with excitement when they went
to visit her in the afternoon to drop off the copies they took at school. The
three friends were very happy to be together again and for helping each other.

Q Guide participants through dialogue about the story. Ask them:

What happened to Irma?
She got sick and did not go to school for one day.

What was missed the most about Irma during her absence?
The fun environment and the way she makes her friends laugh.

What strength did Irma have that helped her always make good grades?
She was always on time and she was eager to study.

Put up a flipchart and ask girls to draw Irma and all the people that were
worried about her and willing to help. As they do this dialogue about:

What was Irma’s relationship with each person?
Olga and Elbia: friends from school

Her mother and aunt: relatives

Mr. Juan: neighbor from the village

What strengths did each character use for helping Irma?
Olga was disciplined

Elbia was organized

Mother was taking care of things

Aunt was kind and sociable

Mr. Juan was caring

What groups does Irma belong to?
School (Olga and Elbia)

Family (Aunt and Mother)
Community (Mr. Juan)

Draw a circle around Irma and the other characters to show each group
and how Irma can belong to several groups that support her.
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3. Theory and definition

Put a blank flipchart in front of the group and say to the participants that
just as Irma got sick, we all face different challenges in our lives that make
our development difficult. Give each girl a crayon. They will have to pass to
the flipchart and write a challenge they face. After a while, read some of the
answers they wrote.

On the same flipchart write the title: STRENGTHS, have them talk about what
are strengths and give some examples. Complement their answers with the
key concept emphasizing that we all have different strengths that help us
overcome challenges we face.

Handout “My strengths” worksheets and ask participants to draw themselves
and write 5 traits they have that make them strong.

Ask them to turn the sheet over and divide it in four parts. While they
are folding the paper, tell them:

In the story, each friend has different strengths and belongs to several groups
within the community. All of us here have strengths and we are also part of
Abriendo Oportunidades.

Q Ask them to write down a group they belong to in each of the four
spaces (family, school, friends, neighborhood, church, Abriendo
Oportunidades, etc.) and the name of a person of that group who cares
about and protects you.

A J ' J 4 4

L". At

Ask them to team couple up, each girl will make an award for her partner
recognizing her strengths using recycling material. Give them time to create
the award and then have each girl give the award to her partner and share
what she wrote with the rest of the participants. Write all the strengths on

the flipchart to show the wealth of strengths in the Abriendo Oportunidades
group.

If there is time left they can also work on the My weaknesses worksheet.
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My Strengths
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My Weaknesses
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1 _ 4) | am valuable for who | am

8-12-year-olds
only

0

OBJECTIVES MATERIALS TIME KEY CONCEPTS
TR | 2 HOURS
\Ii/)i/”thaev? of this session, participants * Flipchart Self-esteem: image, perception
' * Markers and value that people have of
* Explored their feelings towards . Definition of self esteem themselves. It is the basis of
themselves identifying that they are how someone values herself. It is
valuable. * Worksheet developed through the interaction
ith family, friends, school, church,
* Understood what self-esteem * Story “A new Rosa” WITh Tamiy, T S 8 ure
. . , . . the media and all of the messages
is and how it can help people’s (Translation of My voice,
that speak of her about what she
development. my dream, my world) .
is. The way a person sees and
« |dentified situations that negatively/ values themselves can change
positively affect their self-esteem from one moment to the next and
and ways to take care of it. throughout the person’s life; it

affects behavior towards the self
and towards others.
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Welcome the participants and take attendance. Ask about the girls who are
absent to see if any girl knows where they are and what they can do to help
them attend the sessions. Take this moment to talk about how they feel about

the sessions and what has changed in them since they have been participating.

2. Topic intreduction

Tell the participants that we are going to read a story from the book My
Voice, My Dream, My World. Form three groups and give each group a
part of the story to read. To finish up, give each group a sheet of paper
and ask them to answer the following questions:

Who is the story about?
What does the story say?

What got your attention in the story?

Give them five minutes to respond and end the activity by having each group
share their answers and write them on the flipchart sheet.

Ask the participants to return to their groups to discuss about the fol-
lowing questions:

How is Rosa’s story similar to our story?
What characteristics does Rosa have?

What characteristics do | have that make me similar to Rosa
and what characteristics make me different from her?

Since when do | have these qualities?

Play the statues game. Have some volunteer as statue and others as sculp-
tors. The sculptors will have to model one statue to represent one of Rosa’s
characteristics, while the rest of the group guesses which one it is. Play a few
rounds and then ask the participants:

What life experiences have made you feel like Rosa?

3. Theory and definition

Write the word “SELF-Esteem” on the flipchart. Talk with the participants
about the meaning of the two words that make up Self-esteem and what it
means. Write down key words that define the concept on the flipchart. Tell
the participants:

You have thought about what characteristics make you like Rosa and others
that make you different. This shows how you view yourselves and how you feel
about yourselves. This is self-esteem.

Read together about the concept of self-esteem, how it is developed. Dia-
logue with participants about experiences they’ve had that have positively or
negatively affected their self-esteem.

Every person has self-esteem and the way we treat each other affects the
self-esteem of others. Sometimes we don’t even notice but we affect our
friends’ self-esteem.

When have | seen someone negatively affecting a friend’s self-esteem?

When people gossip; when people talk mean to someone; when people do
not accept someone to a group; when people do not allow someone
to study.

What happens when she feels bad about herself?

She cannot do the things she wants to do; she is scared and will not try
to use her skills. She does not interact with other people; she can become
angry and frustrated.

How can you help improve the self-esteem of other women in the community?

Accepting them in the group; having good communication; respecting
them; value the women who participate; not gossiping; teamwork; shar-
ing difficulties and looking for solutions together; telling them about their
strengths and good qualities.

U. Application in daily Lfe

Ask the participants to take the worksheet “What do | value about
myself?” and write in each flower petal something that they really like
about themselves, and in the center write how they feel when they think
about these kind of things.
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A new Rose
By Rosa Lacan Petzey

“l was a working child. | couldn’t go to school. When | turned 8, | started
working at a house, babysitting other children. | also carried bread for
different stores. My father drank a lot and that is why | had to keep on
working. | did laundry, made tortillas, sold bread, and made cakes for eight
years. At that time, | decided to start school, so | was working and studying
and in three years | was able to finish sixth grade. | finally had a diploma.

| looked for another job at a hotel. | didn’t like it that much because there
was a lot of discrimination. | put up with it for six months. One day, | heard
a radio announcement on the Opening Opportunities program. A person |
knew was encouraging me to apply and send my paperwork, and | said, “I
can’t. | don’t know anything. | am a silly person that can’t do a lot of things
and | have no schooling”. | sent out my paperwork anyways. Then they
called me for an interview, and a few days later, they said yes... | was so

happy!

When | started the training process | couldn’t express myself, | was very shy.

| couldn’t speak English, | couldn’t write well, | was discriminating myself
and | was afraid of going outside my house. But now, after the Opening
Opportunities workshops, my life has changed. | finished 9th grade, and |
am different. | can express freely, | am not shy anymore, and | know how to
value myself, to love and respect myself, and make good decisions. | have
goals, | respect other people and | encourage them to be unique, valuable
and to keep on moving forward.
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What | value about myself
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| have rights that protect me

0

OBJECTIVES

By the end of this session, participants
will have:

» Gotten to know human rights and
name some of them.

* Recognized that all people have
human rights from the moment they
are born.

* Explained how human rights protect
self-esteem.

» Accepted that just as there are
rights, there are also responsibilities.

C

MATERIALS TIME

2 HOURS
* Flipchart
* Markers

* Images of girls and boys
in different conditions of
the country and different
places.

e Children’s rights
worksheet

* International Convention
on Children’s rights

8-12-year-olds
only

KEY CONCEPTS

Human Rights: Minimum life
conditions that every person
should enjoy from the moment
they are born for their full
development as human beings

Responsibility: Voluntarily
complying your obligations,
especially respecting others.

Some children’s rights:
The right to a name
The right to a family
The right to education
The right to health

The right to recreation

The right to a house
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Welcome the participants and take attendance. Share that today they are
going to learn about the living conditions that the whole world has agreed
that every person on the planet must have, especially for girls and boys to be
happy and grow.

2. Topic inhoduction

Show the girls an image of boys and girls who live in different places and con-
ditions (include those who live in poverty and those who do not). Allow them
to take a look at the pictures and brainstorm about things children need to
achieve their full development. Write down their answers on the flipchart.

Q Ask them identify in what pictures children do not have all they need and
have a group dialogue about:

How do you think these children’s self-esteem is?
Situations that difference you from them?

Situations you have in common with them?

After that, show them an image of girls and boys that live in good conditions
that meet their needs and lead the dialogue concerning:

How do their life conditions help them fully develop?
How do you think these children’s self-esteem is?
What issues help their self-esteem?
Situations that difference you from them?
Situations you have in common with them?

In what ways are all children alike?

Q Explain by saying to the participants:

In the world, children as well as adolescents, adults and the elderly, share
human dignity. This means that we are all important and valuable and we are
worth being alive. But, at the same time, people live in very different ways:
some have a lot and get everything they need and others don’t have what they
need. Looking at the pictures and thinking about your own lives, you are going
to form groups of four girls and you are going to make a list of the most import-
ant things every child must have in order to live happy and grow well.

Divide them into groups so they can work with girls from different ages and
help one another. Then allow time for the groups to present their lists.

3. Meory and defimition

Q Comment to the group:

More than 50 years ago, world leaders got together to make a list, just like the
one you just did, about the things every person must have in order to be happy
and grow. They called the list: The Human Rights.

Give each girl the “Children’s Rights” worksheet. Read together the rights
while solving any doubts along the way and underlining with them the key
words in each right.

For each right, ask the participants to give an example of how the right is
being respected or not in the community and why it is important for their
self-esteem.

While reading, review and write on the flipchart the rights included in the
participant’s lists. Then ask:

What does it mean that the rights are for every child? Who do they protect?
What rights are met in the community?
Which are the rights that are the least met for the girls in the community?

Why does meeting our rights help our self-esteem?

Reflect with them about how each right implies a responsibility. They are
responsible for respecting their rights and their group mates’ rights. How can
they support the fulfillment of every girl’s rights? What responsibilities do they
have?
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Divide the participants into five groups and give each group a flipchart with
one of the following rights:

¢ GROUP 1: Every girl and boy has the right to a first name and last name.

¢ GROUP 2: Every girl and boy has the right to a family that cares about
and loves them.

¢ GROUP 3: Every girl and boy has the right to a decent home to live in.

* GROUP 4: Every girl and boy has the right to go to school and learn
interesting and important things for their lives.

¢ GROUP 5: Every girl and boy has the right to receive medical attention
and care for their health.

At the bottoms of each flipchart write:

¢ GROUP 1: When girls have a name, we feel...

«  GROUP 2: When girls have a family, we feel...

¢ GROUP 3: When girls have a home, we feel...

o GROUP 4: When girls go to school to learn, we can...
¢ GROUP 5: When girls are healthy, we like to...

Ask the groups to draw a picture of how this right is fulfilled in the lives
of girls and boys in the community. Then, they have to complete the
sentence at the bottom of the flipchart.
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13-17-year-olds
only

Our safe space: Getting along with other women

0

OBJECTIVES MATERIALS TIME KEY CONCEPTS
o N | 2 HOURS
B)_/”the el?d of this session, participants * Map of the community Safe space: It is the place and time
will have. * Markers where adolescent girls get together
» Gotten to know their group mates. . . in a protected way, in order to
* General list of topics that
. . ) learn, share and create a network
« Visited the safe space. will be worked on in the . )
program of friends that will support them.
* Decided how participants will treat . Coexistence (getting along):
each other in the space. * Flipchart Relationship between people based
» Recognized that all adolescent girls » Worksheet on respect towards others and

themselves. It fosters friendship in
the group.

in the community are welcome in
Abriendo Oportunidades®.

 Established a plan to get safely to
the safe space.

« |dentified safe spaces in their
community.

 Talked about the risks for adolescent
girls in the community.
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